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Introduction

The film Suspended in a Sunbeam and this accompanying resource pack have been created and developed by 
an enthusiasƟc group of film makers with the intenƟon of sƟmulaƟng debate around the subject of CSE and 
empowering young audiences to make informed decisions in their lives. Although the story is based on facts 
gathered through extensive workshops and research, Suspended in a Sunbeam does not aim to provide all 
the answers. But, by using a story both imagined and real and with truth at its heart, we hope that the film 
and this pack will open the way for valuable discussion. 

OurOur intenƟon is for the film to provide a plaƞorm for debate, giving young people the opportunity to quesƟon 
their own views and thoughts within the context of the film and away from their own personal circumstances. 
We feel it is important to introduce the film to young people in a way that doesn’t reveal too much of the 
content or subject maƩer as this could bias their views and perhaps hamper later discussions. Rather than 
solely an educaƟonal resource, this is a film in its own right and therefore students should be given space to 
engage with the story rather than what it is trying to teach them.  

SuspendedSuspended in a Sunbeam can be used in conjuncƟon with other resources and materials that you are already 
using to tackle CSE in your school, youth or community group.

At the end of this pack you will also find informaƟon and advice from Stacey Miller Consultancy and 
Hampshire’s Willow Team to help support, refer and advise young people, if needed. 
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What is Cse?



what, why

and how



Director’s Notes

I strongly feel that when tackling an issue as complex and 
far reaching as Child Sexual ExploitaƟon it is not the job 
of any film maker or arƟst to tell anyone what to do or 
think. Rather, it is their responsibility to enable a 
conversaƟon and to suggest a theme to help start the 
debate. When asked to think about developing a CSE 
film, this idea was in the forefront of my mind. As such it 
waswas essenƟal for me to gather as much informaƟon as 
possible to inform my own opinion and work out how to 
present this topic on film. In doing so, hopefully people 
will feel, think, agree or disagree and begin talking.

My research began by simply searching though the 
websites of naƟonal chariƟes, reading reports from court 
cases, and looking at the CSE advice already out there. I 
read reams of statements and interviews with vicƟms of 
CSE and a picture began to emerge. Very early on I spoke 
at Eastleigh’s Community Safety Partnership annual 
forum, which allowed me to speak to professionals 
about their viabout their views on the subject and what they consider 
to be missing from the conversaƟon. As it became clear 
that the subject was very complex and broad I realised 
that I would have to make a choice about which angle I 
would focus on when making the film.  

The next stage in the development of the script was a 
day long workshop with a group of young people aged 
between 12 – 18, some of whom had experienced abuse. 
It was important for me to have an open conversaƟon 
about the subject with the target audience. The 
workshop proved to be really helpful in confirming that 
there were huge gaps in young people’s knowledge of 
thethe subject and, sadly, liƩle provision for tackling the 
subject of CSE in schools.

It was whilst working with these young people that a 
storyline which seemed plausible to them began to 
emerge. It was so important that our audience could 
recognise themselves or their friends in some element of 
the story. Puƫng the beats of the story together with 
these young people really helped to maintain the 
authenƟcity.  

ItIt was clear to me that this film was ulƟmately about how 
we all treat one another; about respect and hope. 

RelaƟonships are complex and oŌen dangerous; young 
people fall into flights of fancy, get caught on the winds 
of love, and spiral into relaƟonships without any sense of 
danger. This is a beauƟful thing and by no means did I 
want to say that relaƟonships are inherently bad, or put 
some ridiculous age restricƟon on love, but I wanted to 
encourage people to think about the nature of their 
relrelaƟonships and check if they are truly cared for and 
looked aŌer.

It was important to me that the film had a universal 
message, beyond the subject of CSE. It was whilst 
thinking about this that I remembered Carl Sagan’s 
beauƟful analogy of the earth from his book ‘Pale Blue 
Dot’. For me he sums up the concept of oneness in the 
most profound and sensiƟve way. I find looking out and 
back at ourselves helps us realise that we are one and 
finifinite and fragile, and that if everyone could realise that 
then we might all start treaƟng each other in a much 
beƩer way.   

From this a Ɵtle was born; ‘Suspended in a Sunbeam’. 
Having this analogy of life as the final act in the film 
allowed me to explore Kay’s imaginaƟon in a more 
profound way. Having your lead character play an 
interest in the stars makes her a thinker and means she is 
already quesƟoning her place in life. If she can get lost, 
then so can anyone. 

HHaving developed a themaƟc structure for the film, I 
then took the story structure I had developed with young 
people and went into a 6 week wriƟng and rewriƟng 
process to come up with a shooƟng script. That was then 
tweaked and refined following readings with more young 
people and consultaƟon with the rest of the creaƟve 
team.

TTo engage people in a drama that tackles any issue, it is 
fundamentally important not to patronise large groups 
of people or isolate individuals. In seƫng out to tell a 
story in an interesƟng and moving way we hope to make 
people stop and think. This is a film and a piece of 
storytelling, a drama and not an educaƟon film. It does 
not have the answers; it is simply asking the quesƟon, 
‘w‘why?’ 
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“I think people are in love with the idea of being in love”

“It doesn’t maƩer how long they’re in prison, the vicƟms need to deal with it 
for the rest of their lives”

“I get sent nudes all the Ɵme, from guys I’ve never met”

“I never learnt about any of this in school”

“It makes you feel grown up, like you’re somehow beƩer 
than your friends and you don’t really need them”
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“I thought they were my friends… I didn’t even 
realise I was trapped”

“You get labelled as a slut, just for being 
confident, it makes you a target”

“I think people get so caught up in relaƟonships they let them 
control their life and they don’t let anyone else in”

“I think porn is a huge problem, I know boys in year 7 who watch it and 
it just objecƟfies women and glamorises sex in which girls have to be 
submissive”

“I know 12 year olds who send nudes, the age thing is almost irrelevant now”

“A lot of it comes from not being able to talk to your parents”

“I was made to feel like I didn’t have a choice, I had no other way to pay him back”

“I feel pressure all the Ɵme to be sexy”

Quotes are great conversaƟon starters or can form part of 

a display. Below are quotes from the research and development 

workshops, which inspired the film:

Research Quotes 
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ACTIVITIES
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RESOURCES:
• Human bingo sheet
• Pens

ExplanaƟon:
  1. Hand out a pen and bingo sheet to each member of the group
  2. Young people move round the group and find a name to put next to each 
    quesƟon
  3. The only rule is that young people cannot ask the same person 2       
    quesƟons in a row 
FiFirst person to have a name against every quesƟon on the sheet shouts ‘Bingo!’ 
and wins the game.

HUMAN BINGO

These exercises will help set the scene for your parƟcipants. It will also help you ascertain the level of 
understanding 
and students’ aƫtudes towards values and beliefs, idenƟty and relaƟonships. These exercises are to be used to 
help promote posiƟve and construcƟve debate before necessarily watching ‘Suspended in a Sunbeam’ and 
discussing more difficult issues.

We encourage facilitators to make these sessions as acƟve as possible. Rearranging the room to allow for 
movement in the space and removing physical barriers such as tables will help keep the conversaƟons acƟve.

TheThere are also acƟviƟes in which parƟcipants will play roles from the film and try and change the course of 
events through improvisaƟon. It is important to set up a safe convenƟon of role play and improvisaƟon, and 
acƟviƟes to support this are also detailed below:

RESOURCES:
• FloaƟng Debate Statements
• Prepare 3 sheets A4: 
Agree/Disagree/Don’t Know 

AIMS AND OBJECTIVES: 
• To Enable young people to become 
aaware of their own values and beliefs 
• To Provide the facilitator with 
insight into the knowledge and 
understanding of the group 
• To Create a safe space to explore 
CSE and its complexiƟes
• To Encourage interacƟon and 
parƟcipparƟcipaƟon 
• To Increase awareness of values 
and beliefs
• To Increase communicaƟon and 
negoƟaƟon skills
• To Increase understanding and 
acceptance of others. 

FLOATING DEBATE

ExplanaƟon:
  1. Facilitator lays agree, disagree & don’t know sheets out across the room. 
  2. Young people are presented with a series of statements and are asked to 
    adopt an agree/disagree or don’t know stance. 
  3. ParƟcipants try to encourage people of opposing opinions to conform to 
    theirs by providing explanaƟons for their chosen stance. 
    4. If a young person changes their opinion they must adopt their new 
    posiƟon in the room. 

It is the role of the Facilitator in this session to encourage and promote debate 
resulƟng in young people moving around the room as they reflect on their own 
opinion. 

ThisThis challenges values and beliefs and forces young people to take a physical 
posiƟon to defend their own opinion or to follow the opinion of others. This aids 
the facilitators to see group dynamics and a level of understanding and different 
roles within the group. Example: leader, follower, joker, and manipulator. 



ACTIVITIES cont.

RESOURCES: 
• How Risky Statements (1 set for 
every small group) 

AIMS AND OBJECTIVES: 
• To Encourage young people to 
discuss and explore their percepƟon 
of risk of risk 
• To Help young people arƟculate 
their own opinion whilst considering 
the opinion of others. 
• To Enhance communicaƟon skills
• To Increase understanding of risk
• To Increase understanding of how 
emoƟonal vulneemoƟonal vulnerabiliƟes can 
influence choices 

ExplanaƟon: 
  1. Split young people into smaller groups. 
  2. Present each group of young people with 12 statements and ask them   
    to place these in order of perceived risk. 1 being lowest risk and 12 
    being the highest risk. 
    3. Facilitator should ensure that all young people are included in the       
    discussion. 
  4. Facilitator should adopt a controversial stance to encourage young      
    people to reflect and reason, for example: If group places “need to be 
    loved” at a low risk raƟng, facilitator suggests that “need to be loved” 
    may results in young people geƫng drunk with strangers, meeƟng 
    stranger from Facebook etc. 
    5. Each group presents their agreed order to larger group 

Facilitator encourages discussion and debate about different levels of risk. 

Facilitator must be aware that the context of the scenario could influence the 
risk raƟng, for example “14-year-old girl gets into car with 21yr old Male” could 
potenƟally be high risk or could be no risk if the 21 year old is her brother. 
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HOW RISKY?

RESOURCES: 
• Prepare 2 sheets A4: Safe/Unsafe 
• Safe/Unsafe statements

AIMS AND OBJECTIVES: 
• To Explore and discuss safe and 
unsafe situaƟons
•• To Increase awareness of unsafe 
situaƟons
• To Increase ability to debate social 
issues 

SAFE VS UNSAFE
ExplanaƟon:
  1. Facilitator reads out statements and young people are invited to decide  
    if statements are Safe or Unsafe and place them underneath the      
    relevant sheet.
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Can names 3 sexually
transmiƩed diseases

Name:

Thinks condoms PREVENT 
STIs

Name:

Can name 3 methods of 
contracepƟon

Name:

Changes UNDERWEAR 
every day

Name:

Thinks EDUCATION is 
important

Name:

WEARS make-up

Name:

Knows what LOVE is

Name:

Brushed their TEETH 
this morning

Name:

Thinks that relaƟonships 
should be EQUAL

Name:

Watches EastEnders

Name:

Has BLUE eyes

Name:

Would NOT drop friends 
for boyfriends/girlfriends

Name:

Thinks child abuse is 
WRONG

Name:

Thinks it’s OK for a girl 
to ask a boy out

Name:

Knows what the age of 
CONSENT is

Name:

HUMAN BINGO!

Find someone who...



There is nothing wrong with two 15yr olds having sex.

If someone gives you alcohol or drugs, you should have sex with them.

It’s ok to take legal highs because they are legal.

If a 16yr old boy has sex with his 11yr old sister, it is not abuse because he loves her.

If you sleep with lots of people it means you are popular.

If someone loves you, they want to know where you are all the Ɵme.

IIt’s ok to send naked photos to your boyfriend/ girlfriend.

It’s risky for a 13yr old to get into a car with a 21yr old.

Young people should not tell if they have been abused by a family member or friend. 

It’s ok to smoke weed so long as you stay away from legal highs.

Parents should not let their 14yr olds boyfriend/ girlfriend have a sleep over in the house. 

Boys get sexually abused.

Young people take drugs to help them forget about their problems.

YYour boyfriend/girlfriend will love you more if you sleep with people to pay off debts. 

It’s ok to have sex with your boyfriend/ girlfriend if they are ‘out of it’.

A relaƟonship should be based on trust.

It’s a laugh to spike someone at a party.

Everyone wants to be loved.

Paramilitaries control communiƟes.

Sex is not as good if you use a condom.
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MeeƟng someone from Facebook

Geƫng drunk with strangers

Having an older boyfriend

Staying out without permission

Keeping secrets from parents/carers

PosƟng naked images on Facebook

Needing a boyfriend

Having lots of friends on Facebook

Going to party houses

WanƟng to be loved

Geƫng a liŌ with strangers

Keeping a relaƟonship, a secret
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HOW RISKY?

SAFE VS UNSAFE

Jenny has been going out with Roy for one week. Roy wants to buy her new clothes and 
take her out for dinner.

Aimee is at a party and takes legal highs. John asks her to have sex on the dining room 
table for a laugh.

Sarah (17) uploads a photo on an online daƟng site.

Jo and his mates are playing ‘Knock and run’.

Jack (18) picJack (18) picks Rebekah up to go for a drive in his Subaru Impreza.

Severina lives in a house with her mother, father, two sisters and three uncles.

Chloe’s friend has a new boyfriend who has hot mates. Chloe is invited to party with them 
at the weekend. There will be drink and drugs at the party.

A religious leader invites Carl into his house for coffee.

Febi tells her friend that she has to go back to Nigeria for a special operaƟon.

Richard has unprotected sex with his boyfriend who he has known for years.

TTom posts on Facebook that he has had a massive row with his parents and he hates them.

Lee is going camping at the weekend with a group of male and female friends.



Start the 

conversation
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conversation STARTERS
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We hope that watching the film will sƟmulate independent debates and discussions amongst the group; 

these conversaƟons should be encouraged and facilitated. There are some suggesƟons on how to facilitate 

debate in an open and acƟve way in the Dynamic Debate secƟon of this pack (Page C-5). 

Below are some themes and ideas to help get the conversaƟon started:

CROSSROADS
DuringDuring the film Kay talks about finding herself at a 
number of “crossroads”; these are points in her life where 
she has to make a choice about what “direcƟon” she 
should go. These choices are important to her and are 
oŌen influenced by people and circumstances beyond her 
control.

ThinkThink about points in your life in which you have had to 
make choices that have affected your life; what 
influenced those choices?     

AN OPEN ARM
AAt various points in the story, the people around Kay try to 
open up to her and help her, but this only drives her away 
even more as they approach her in a manner that she 
perceives as interfering. Can you spot the moments in the 
film where someone tried to help? 

CouldCould they have done something different to stop Kay 
running from them? Can you think of any moments in 
your life where you haven’t accepted help from someone 
or someone hasn’t accepted your help?

BYSTANDER
CanCan you spot the moments where characters miss 
potenƟal dangers in Kay’s life? There is one character who 
sees Kay on three separate occasions, first at the cinema 
with George, second on the bus crying, and third running 
angrily into the toilets at school? 

ThinkThink about that person, if you saw someone like this in 
your school what would you do? Would you assume 
something is seriously wrong? Would you reach out to 
ask?

TOO FAST, TOO SOON
TheThe relaƟonship between Kay and George is intense and 
although it would have happened over a period of Ɵme, 
the speed and intensity of the film helps to highlight the 
feeling of ploughing into a relaƟonship which moves onto 
the next step before anyone is really ready.

Discuss Ɵmescales and pace in a relaƟonship. How long 
should it be before a relaƟonship becomes sexually 
acƟve? At what point do you tell other people you’re in a 
relaƟonship? How do you slow it down if it’s moving too 
fast? 

FRIENDS
EEven though Kay’s relaƟonship with George is between 
the two of them, she forgets that her relaƟonship affects 
her friends. This is in part due to the suggesƟons that 
George puts in her head, but she doesn’t see what her life 
has to do with Sophie, Eve and Jack.

ThinkThink about moments in your life when you, or your 
friends’ relaƟonships have affected your friendships, 
what can be done to help this? Does jealousy play a 
part? 

DRUGS AND ALCOHOL
Throughout the film it is suggested that drugs and alcohol 
play a part in controlling Kay’s life. 

WWould George be different if he wasn’t under the 
influence of narcoƟcs? How does the pressure of others 
smoking and drinking affect your decision to join in or 
not? Can drugs and alcohol play a safe part in young 
peoples’ lives? 

AGGRESSION
GeoGeorge uses passive aggression throughout the film to 
trap Kay without making her feel like she is in any physical 
danger. His manipulaƟon of the situaƟon allows him to 
control the relaƟonship. For Kay it is only when the 
aggression becomes physical that she finally sees that she 
needs to escape.

IIt’s common to have moments of passive aggression, 
from the smallest moments of sarcasm to the biggest 
shouƟng fits. Think about moments where you have 
used aggression to control a situaƟon, and with 
hindsight how else that moment could have been 
handled.
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CHANGING OUTCOMES

Role Play – Forum Theatre

The objecƟve of this workshop is for students to use acƟng and role play to see if they can alter a situaƟon. 
Their aim is to achieve the most posiƟve outcome from a given scenario. This workshop will help the class 
understand the use of raƟonal thinking, something that is hard to do in the heat of the moment.

Before you start:
YYour students will be improvising during the workshop so you might want to make sure that they understand 
about not ‘blocking’, this is when an actor makes a suggesƟon and another actor in the scene just says no 
and therefore stops the scene in its tracks. A good game to play to pracƟse this is ‘Yes, let’s!’
 
OneOne person in the group suggests doing something i.e “let’s go to the moon!” and the whole group says in 
unison “Yes, let’s go to the moon!” and acts this out in the space. They can work together or independently. 
AŌer a few seconds someone else must suggest something else. This might lead on from the first thing “Let’s 
fight aliens!” or can be something completely new “Let’s crowd surf at an Iron Maiden concert!”. This keeps 
going unƟl everyone is enthused and posiƟve! 

Main acƟvity
UsingUsing the script extract available in this Resource Pack; re-watch the scene from the film and have some 
students act out the scene as it plays out in the film.

Then play the live scene again, this Ɵme if someone in the class thinks they know how to help the situaƟon 
they can call “Stop!” The acƟon freezes and that person can come into the scene and try their idea.

N.B
ItIt is important that the students playing the characters sƟck to their own objecƟves, which is always to try 
and get the scene to end in the same way as the film. Make it a rule that no one can use physical violence as 
a method to stop confrontaƟon.

Keep repeaƟng the scene unƟl the majority of the group agree with the best way to resolve the situaƟon. 
Throughout, each person’s methods should not be quesƟoned but instead be debated. However, it’s 
important that the person gives it a go before it is discussed.

This exercise could also be done with other scenes.
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Suspended in a Sunbeam - Resource Pack Script Extract - © 404 ProducƟons 
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Suspended in a Sunbeam - Resource Pack Script Extract - © 404 ProducƟons 



Dynamic Debate

The best discussions keep everyone acƟve, either by sharing or thinking. Even those parƟcipants who rarely, 
if ever, contribute can sƟll contribute in other ways. Below are some ways to design dynamic and exciƟng 
discussions. 

FloaƟng Debate
LLay out ‘Agree’, ‘Disagree’ & ‘Don’t Know’ sheets across the room and then present the group with a series 
of statements. ParƟcipants will make their way to the area of the room that best represents the answer for 
them. Then encourage parƟcipants of opposing opinions to confirm their posiƟon by providing explanaƟons 
that defend their chosen stance. If a parƟcipant changes their opinion they must adopt their new posiƟon 
in the room. It is the role of the facilitator in this session to encourage and promote debate resulƟng in 
young people moving around the room as they reflect on their own opinion. 

Lightning Round
JuJust the name "lightning round" suggests energy. Make it even more dramaƟc by playing up the concept of 
speed, fun and excitement. Have your discussion quesƟons prepared in advance so that you can ask them 
faster. Short-answer quesƟons obviously work best for this technique. ParƟcipants have 30 seconds (or a 
more appropriate Ɵme for your parƟcular group) to answer. They can either answer or pass -- and no 
negaƟvity is associated with passing. Ask the quesƟons rapidly whilst increasing the anƟcipaƟon for each 
new quesƟon by imitaƟng quiz show lightning rounds: "Are you ready for the next quesƟon? Here it comes." 
AskAsk the quesƟon before calling on a student so that all students must be ready to answer. The lightning 
round should take no longer than ten minutes.

LighƟng Round QuesƟon Examples:
 • What would you say if your friend was daƟng someone 10 years older than them?
 • What signals do you think Kay missed whilst daƟng George?
 • Is Kay to blame for what happened to her?
 • Can you excuse George’s behaviour at all?
 • Do you think you’d have noƟced that something was wrong earlier than the characters?
 • Do you agree with Thomas’s decision to give Kay more space?
 • How quickly would you noƟce the red flags e.g. second phone, change in behaviour etc.?
 • Who would you tell if you had concerns? And how soon would you tell them?
 • If you met someone who acted like George, would you think you were being groomed?
 • Although it is illegal under child pornography laws, when would you say it is the ‘right Ɵme’ to send 
  nude images to another person?

ThThrow the Ball
When you ask a discussion quesƟon, call on parƟcipants by leƫng them catch a ball. This way of calling on 
students can either be a lot of fun and full of energy, or it can be a disaster. Be sure to keep the throwing 
distance short enough to prevent chaos. If someone has an opinion or comment they can raise their hand 
and the ball can be passed to them.

Group Answers
TTwo commonly used discussion techniques can be put together to allow a discussion that involves 
everybody at the same Ɵme. One is to form small groups of about three parƟcipants. When you ask a 
discussion quesƟon, every group has a small discussion of its own to come up with an answer. QuesƟons of 
complexity work best with this method. Add to that the use of small cards with each having a method of 
group idenƟficaƟon. AŌer allowing enough Ɵme for each group to develop its answer, randomly pick a card 
and let that group give their answer. You can pick more than one card for each quesƟon. When the answer 
hashas been completed, put the used card back in the deck, so that no group can relax and think that their turn 
is over.
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cse myths

Below are 5 Myths about CSE gathered from research from various naƟonal organisaƟons. These are all 
good topic points that can be used in workshops, or added to displays. 

Myth #1: Child sexual exploitaƟon only happens to children in care

RReality: The majority of vicƟms of CSE (approx. 70%) are living at home. However, looked-aŌer children 
account for a disproporƟonate number of vicƟms and can be parƟcularly vulnerable. In recent studies 
conducted by Barnardo’s nearly one-third of children who are sexually exploited in England are looked-aŌer. 
The findings were taken from a survey of 498 children helped on one day by the charity’s 20 specialist sexual 
exploitaƟon services.

MoMore than three-quarters (76%) of vicƟms in the North West were looked-aŌer children. In London, eastern 
and south-east England 42% were in care while in the South West the figure was 39%. Overall, Barnardo’s 
found 29% were looked aŌer, 16% had a disability and 5% a statement of special educaƟonal needs.

Myth #2: Child sexual exploitaƟon only happens to girls and young women

RReality: Boys and young men are also targeted as vicƟms of CSE by perpetrators. However, they may be less 
likely to disclose offences or seek support, oŌen due to sƟgma, prejudice or embarrassment or the fear that 
they will not be believed. They may feel that they are able to protect themselves, but in cases of CSE physical 
stature is irrelevant because of the techniques of coercion and manipulaƟon that are used. StaƟsƟcs from 
the 2016 publicaƟon by the NSPCC – How safe are our children? (2016) reveal the following figures:

  • Sexual assault on a male child under 13 – 2,252; sexual assault on a female child under 13 – 5,893.
    • Rape of a male child under 16 – 606; rape of a female child under 16 – 4,241.
  • Rape of a male child under 13 – 1,268; rape of a female child under 13 – 3,274.

Although sexual assaults on females are significantly higher, males are in no way free from risk.

Myth #3: Child sexual exploitaƟon is only perpetrated by men

Reality: There is evidence that women can be perpetrators of this crime too. A Children’s Commissioner’s 
study found that:

    • 72% of abusers were male but 10% of abusers were female. In 18% of cases gender wasn’t disclosed   
  
FFemales may tend to use different grooming methods but they are known to target both boys and girls. 
Where women or girls have been idenƟfied as perpetrators, their role was primarily, though not exclusively, 
to procure vicƟms. Women and girls who have been found perpetraƟng have tended to be young, had 
histories of being sexually exploited themselves and of abusing others in tandem with the group or gang that 
had previously sexually exploited them. Women and girls directly involved in sexually exploiƟng children 
were either in relaƟonships with men who were perpetrators or related to, or friends with, men and boys 
who were abusers.
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cse myths cont.

Myth #4: Child sexual exploitaƟon is adults abusing children

RReality: Peer-on-peer child sexual exploitaƟon happens too. Evidence indicated by the Children’s 
Commissioner’s study found that that the age range of abusers was from 12 to 75 years and again this can 
take various different forms. In some instances young people are used to ‘recruit’ others, for example by 
inviƟng them to locaƟons for parƟes where they will then be introduced to adults or forced to perform 
sexual acts on adults. Technology can also play a significant role with young people known to use mobile 
technology as a way of distribuƟng images of abuse.

Myth #5: Child sexual exploitaƟon only happens in large towns and ciƟes

RReality: Evidence shows that CSE can and does happen in all parts of the country. CSE is not restricted to 
urban areas such as large towns and ciƟes but does happens in rural areas too. High profile police operaƟons 
in areas as diverse as Rochdale, Cornwall and Oxfordshire are clear examples of this. Young people can also 
be transported between towns, ciƟes, villages etc., for the purpose of being sexually exploited and this is 
known as trafficking within the UK (an offence punishable by up to 14 years’ imprisonment).

InIn 2013, 236 children were believed to have been trafficked for sexual exploitaƟon. The NaƟonal Crime 
Agency (NCA) collects informaƟon from a number of different agencies about potenƟal vicƟms of trafficking. 
This figure is likely to be an under-esƟmate due to the difficulƟes in recognising that individuals have been 
vicƟms of trafficking acƟvity.
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Advice and support

ConfidenƟality; what it means: 
“A safe space where young people can express their feelings or concerns and have their privacy protected.  
However, this right to privacy and confidenƟality must be balanced with workers needing to act on valid child 
protecƟon concerns if they believe the young person is at risk of significant harm, or of harming someone 
else.”

DuringDuring sessions it is possible that children will disclose some kind of abuse or tell you informaƟon about 
community behaviours that need to be shared with other professionals. If you have a significant and 
immediate concern about a child’s safety then you need to contact your on site pastoral/welfare 
representaƟve. Further acƟon in reporƟng a crime would be to call 101. 

Any behaviours that present a child protecƟon risk need to be referred into the MASH (The MulƟ-Agency 
Safeguarding Hub) process via Children Services (01329 225376).
 
NonNon urgent informaƟon or intelligence can be shared using the Community Partnership InformaƟon Form 
(CPI) which can be found on the LSCB Website. The Hampshire LSCB has lots of informaƟon including CSE 
Resources  & the CPI Form to share intelligence
 

www.hampshiresafeguardingchildrenboard.org.uk   
 
If you require advice or guidance on maƩers relaƟng to CSE then please contact the Willow Team on 
02380 66478602380 664786 or email willow.team@hants.gov.uk  

Useful organisaƟons

Childline
ChildLine is a private and confidenƟal service for children and young people up to the age of 19.  Chat forums 
and instant messaging service available for advice as well as counselling. 

If you are a child and think you or someone you know is at risk of sexual exploitaƟon you can call ChildLine 
anyƟme on 0800 1111 

hhƩp://www.childline.org.uk

Barnardos 
Support for children and families who have been affected by CSE

hƩp://www.barnardos.org.uk/what_we_do/our_work/cse-home 

NSPCC
If you are an adult and worried about a child, you can call the NSPCC helpline 24/7 on 0808 800 5000, 
email help@nspcc.org.uk or visit 

hhƩp://www.nspcc.org.uk/help

Hampshire Youth Commission 
The Youth Commission enables young people to support, challenge and voice young people’s opinions from 
across Hampshire and the Isle of Wight, to help shape decisions about policing and crime. They have 
prioriƟes they work on every year and one of them is unhealthy relaƟonships.  

hƩps://www.hampshire-pcc.gov.uk/youth-commission D-1



Advice and support

Useful organisaƟons cont.

NaƟonal Crime Agency and CEOP (Child ExploitaƟon and Online ProtecƟon Centre)
The Child ExploitaƟon and Online ProtecƟon (CEOP) Centre is part of UK police and is dedicated to 
protecƟng children from sexual abuse wherever they may be. CEOP has an excellent youtube channel with 
lots of videos for young people, professionals and parents.

ThThey deliver the ‘ThinkuKnow’ educaƟonal programme which is a guide to internet safety and safe surfing 
for young people, parents and professionals.  There is an array of free resources on their website including 
lesson and assembly plans, leaflets and posters on keeping safe online, sexƟng, sexual exploitaƟon, cyber 
bullying, grooming, etc.  Their video ‘Exploited’ is an excellent short film but should not be used as a stand- 
alone resource:

hƩps://www.youtube.com/watch?v=qORv-TgI4JI 

www.thinkuknow.co.uk 

AliceAlice’s diary
Hampshire police campaign on CSE including free resources 

hƩps://www.hampshire.police.uk/news/campaigns/child-sexual-exploitaƟon/ 

Willow Team, Hampshire
The team comprises social workers, nurses, police officers/invesƟgators and Barnardo’s workers. The team 
operate across Hampshire and works directly with children idenƟfied at risk of CSE. 

Willow.team@hants.gov.uk

SStacey Miller Consultancy
For lessons and/or training  on subjects including CSE contact Stacey at 

info@staceymillerconsultancy.co.uk or 07703670654.
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Further resources

Short videos

AnimaƟon about grooming and sexual exploitaƟon by NSPCC (1.5 mins)
hƩps://www.youtube.com/watch?v=w6vYbZSUL5U

True story about a girl being groomed in just 13 days and finally culminaƟng in her murder (5 mins)
hƩps://www.youtube.com/watch?v=WsbYHI-rZOE 

AnimaƟon video on substance misuse and sexual exploitaƟon (2 mins)
hhƩps://www.youtube.com/watch?v=j3xD58e6wA4 

Peer-on-peer child sexual exploitaƟon informaƟon for professionals (2 mins)
hƩps://www.youtube.com/watch?v=qrLeH9EAolk 

Mobile phone apps

Wud U 
Wud U? is a free educaƟonal app that aims to show young people the behaviours that could put them at risk 
of being sexually exploited, through illustrated, interacƟve stories.
hhƩp://www.barnardos.org.uk/what_we_do/our_work/sexual_exploitaƟon/cse-professionals/wud-u-app.h
tm 

Respect not Fear 
The Respect not Fear App is free and provides you with games such as the pyramid and respect'o'meter, it 
also gives you instant access to important informaƟon and support services.
hƩp://www.respectnoƞear.co.uk 

Free relaƟonships toolkit
‘Expect ‘Expect respect’ toolkit for addressing teenage relaƟonship abuse:
hƩps://www.gov.uk/government/uploads/system/uploads/aƩachment_data/file/97773/teen-abuse-toolki
t.pdf 
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